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Introduction

Equality Act 3/2007
[Government]

University Organic Law 

4/2007 (LOU)
[Government]

Spanish National Agency for Quality 

Assessment and Accreditation Guidelines 

(ANECA)

In what extent is gender knowledge included in PASS degrees in Spain?

How is it presented and displayed?

Art. 25:

Higher Education should promote 

gender knowledge by: 

- its inclusion into appropriate 

study programmes 

- development of specific 

postgraduate courses 

- research projects



Framework
Social Construction of Pedagogic Discourse (Bernstein, 1990) 

Production

(Regulative discourse)

Recontextualization

(Regulative discourse)

Reproduction 

(Instructional discourse)

Secondary field

Lecturers, Students, 

Administrators

Primary field

Policy makers, scientific 

community

Their practices generate 

meaning, values, 

knowledge

RAW MATERIAL

Programmes of study

Official curricula

Educational programmes

Subject handbooks

Recontextualization field

Universities, departments 

committees



Content analysis of

National Policy Document 

for PASS

(“White Book” of PASS)

[Academics]

16 PASS programme 

specification in Spain

(Memoria Académica)

[Academics]

763 Handbooks

[Lecturers]

equality equity

coeducation
mixed

discrimination

feminism

gender

sex

men or man

women or woman

Descriptive analysis: 

quantitative

“What extent”

Discourse analysis: 

qualitative

“How”

Method

Academic Year: 

2012-2013



Pedagogic 
Discourse

Instructional discourse

Regulative
Discourse

University Organic 
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Equality Act 
3/2007
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Spanish National Agency for Quality 
Assessment and Accreditation 

Guidelines (ANECA)

Subject handbooks
common structure:

Subject title
Competences

Objectives    
Contents

Teaching activities
Assessment
Bibliography

Subject 
handbooks

[[Lecturers]]

Subject 
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[Academic Commission 
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P
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gic d

evice
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Secondary 
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Patriarchal and/or neoliberal
discourses and practices 

in PASS or PE

Gender knowledge
in PASS or PE



None compliance: the invisibility of gender knowledge within PASS 

Patriarchal and/or neoliberal
discourses and practices 

in PASS or PE
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Gender is absent in the National Policy Document for PASS, apart 

from a brief mention in the first section describing the labour market

Results



None compliance: the invisibility of gender knowledge within PASS 

Patriarchal and/or neoliberal
discourses and practices 

in PASS or PE
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Cases Visibility level How is mentioned

11
Gender 

mentioned

8 cases: includes gender alongside other categories (class, age..)

2 cases: gender appear as an unique concept

5 No mention Subsumed in terms such as "human rights" or "democratic values"

Results



Five levels of gender visibility in subject handbooks:

i) Exclusive: gender is the sole focus studied in the subject

ii) Embedded: gender knowledge is included in all the sections of the 

document or explicitly in the content

iii)Partial: it is only introduced in some other sections of the handbook

iv) Superficial: it only appears in the “competences” section 

v) None: there is no reference to gender at all

Patriarchal and/or neoliberal
discourses and practices 

in PASS or PE

Instructional discourse

University Organic Law 
4/2007 (LOU)
[Government]

Equality Act 3/2007
[Government]

Spanish National Agency for Quality 
Assessment and Accreditation Guidelines

(ANECA)

Regulative
Discourse

Secondary 
field

Recontextualizing 
Field

Subject 
handbooks

[[Lecturers]]

Subject handbooks
common structure:

Subject title
Competences

Objectives    
Contents

Teaching activities
Assessment
Bibliography

Subject 
handbooks
[Lecturers]

Subject 
handbooks

[[Lecturers]]

Subject 
handbooks

[[Lecturers]]

Each University Generic 
Degree Guidelines

[Academics 
from each University]

National Policy 
Document for PASS

(White Book)
[PASS academics]

Ped
ago

gic d
evice

Gender knowledge
in PASS or PE

Primary 
Field

Each PASS Programme Specification
[Academic Commission 
from each PASS Faculty]

Coherence?

Results



Results

Graph 1: The % of subjects incorporating 

gender knowledge

Political lipservice: superficial

i) Exclusive: gender is the sole focus studied in the subject

ii) Embedded: gender knowledge is included in all the 

sections of the document or explicitly in the content

iii) Partial: it is only introduced in some other sections of the 

handbook

iv) Superficial: it only appears in the “competences” section 

v) None: there is no reference to gender at all



Political lipservice: superficial

Gender knowledge is often in optional subjects: marginal
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Results

Graph 2: The % of subjects in each category, by university



Space for gender: 

the private struggles of individual feminists

Case C: 1 exclusive subject “Woman and sport”

Optional 3 ECTS subject just 1.25% of the overall degree

Two historical PASS degrees, with research groups on gender:

Case B: initially there was an optional subject, but after 3 years, it’s not offered anymore

Case G: included in a broader optional subject about social issues

Case A: 

25% of the Program Specification competences including the term “gender”

4 subjects with gender embedded, all of which are compulsory

6 subjects with gender partially included, all of which are compulsory

A specialist in gender studies was in the

Drafting Commission for the Study 

Programme

Results



 Significant gap between national and local contexts in terms of 
the visibility and legitimation of gender knowledge.

 Whilst gender equity is visible and strongly legitimated in the 
primary field (laws), gender is  repositioned and marginalised 
during the recontextualisation process. 

 Despite the legal framework in favour of the incorporation of 
gender knowledge within higher education curricula, this does 
not happen automatically. 

 Agents who “produce” and “reproduce” the pedagogic 
discourse influence whether or not gender is introduced into 
the degree.

 It seems that PASS degrees will continue to reproduce rather 
than disrupt the gender relations that have traditionally 
characterised our field.

Conclusions
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